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elementary education merely on the ground that there was no
school to which he could go.
With what motives did the government insist on the public
provision of sufficient schools for all children?
Four of the arguments likely to carry most weight with
parliament and with the country xvere summed up by Forster
in the peroration to his speech of 17 February, 1870:
t Upon the speedy provision of elementary education de-
pends our industrial prosperity. It is of no use trying to give
technical teaching to our artisans without elementary educa-
tion : uneducated labourers ... are for the most part unskilled
labourers, and if we leave our workpeople any longer unskilled
. . . they will be overmatched in the competition of the world.
' Upon the speedy provision depends also, I fully believe, the
good, the safe, working of our constitutional system. To its
honour parliament has lately decided that England shall in
future be governed by popular government. I am one of those
who would not wait until the people were educated before I
would trust them with political power. If we had thus waited
we might have waited long for education: but now that we
have given them political power we must not wait any longer
to give them education. . . .
* Upon this speedy provision of education depends also our
national power. Civilized communities throughout the world
are massing themselves together, each mass being measured by
its force: and if we are to hold our position among men of our
own race or among the nations of the world we must make up
the smallness of our numbers by increasing the intellectual
force of the individual.
' But there are many men . . . who are swayed not so much
by these general considerations as by the conditions of the
individuals around them. . . . Let us then each of us think of
our own homes, of the villages in which we have to live, of the
towns in which it is our lot to be busy; and do we not know
child after child—boys or girls—growing up to^probable crime,
to still more probable misery, because badly taught or utterly
untaught? . . .'

